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CON	 C L U S ION S 

An analysis of the research on communication methods used in 

educating the deaf showed that: 

1.	 Placement of students in the appropriate program is not based on 

professional diagnosis of student need. 

2.	 Decisions concerning selection of a particular communication method 

seem to be more a matter of attitudes, values, and philosophical 

considerations than judgment based on scientific research. 

3.	 The oral and total communication program is not equally available 

to each student. The PIP Project tends to lead parents to a 

commitment to the oral program. 

4.	 Even though a great amount of research has been conducted, few 

studies can "be characterized as sophisticated. 

5.	 For the profoundly deaf, the manual and total communication approaches 

tend to be more effective than oral communication approaches. 

6.	 Little research has been done on hearing-handicapped students who 

are not profoundly deaf, thus no particular method has been demon

strated to be superior. 

7.	 Those studies supporting oral communication approaches use arguments 

based on philosophical or other considerations in analysis of the 

superiority of the spoken language as a communication medium and 

the cultural stigma which may be attached to the use of manual 

communication approaches. 
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8.	 Those studies supporting total communication approaches, with 

certain situations and characteristics of deaf children, show that 

the addition of other communication modalities to oral communica

tion alone results in better classroom comprehension and later 

superior achievement and skills. 

9.	 Parent orientation materials are inadequate. 

10.	 The more seriously handicapped students are found in the total 

communication program. 

11.	 Results of testing suggest that students are not learning the skills 

needed by adults to function adequately in society. 

In regard to the study of deaf children in Utah School Districts,
 

the following conclusions were drawn:
 

1.	 Districts surveyed espoused the oral education philosophy. 

2.	 Children who do not learn to talk by the fifth or sixth grade,
 

should be transferred to "total communication" and educated at
 

the School for the Deaf.
 

3.	 District people believe that spoken language is necessary for a
 

person to function adequately in society.
 

4.	 District people believe that the use of signs at an early age
 

inhibits the learning of speech.
 

5.	 If "signing" is taught to students in the public schools, this would 

require the school to furnish interpreters--which is not feasible. 

6.	 "Mainstreaming" is the general philosophy of school districts. 
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7.	 The districts feel that children performing below grade level 

with less than adequate services are still better off in regular 

classrooms with "normal ll children than assigned to a special 

setting. 

8.	 District personnel feel in general that they are doing a good
 

job with hearing-impaired children.
 

9.	 Children with severe problems now in the district would be better
 

served at the School for the Deaf, but parents have insisted that
 

they remain in the district.
 

10.	 Teachers were divided in their belief that students were being 

adequately served in districts. 

11.	 Some teachers felt they were not adequately trained to teach 

hearing-impaired students. 

12.	 Most special education and itinerant teachers feel the children 

in school districts are being served satisfactorily. 

13.	 Hearing-impaired children were performing from two to three years 

behind their peers in most areas. 

14.	 The degree to which the hearing-impaired child could function in 

the normal classroom seemed to be closely related to the degree 

of hearing and speech he/she had. 

15.	 Profoundly deaf students did not benefit from classroom activities 

such as teacher lectur3s, discussion groups, oral instructions, 

movies, filmstrips, etc. 
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16.	 Profoundly deaf students benefited from adults with translation 

skills. 

17.	 It was difficult to determine if test scores really reflected 

the ability of students. 

18.	 Test scores made at the School for the Deaf were often higher 

than were scores made in the districts. 

19.	 Tests given by itinerant teachers seemed to more accurately reflect 

the strengths and weaknesses of the students than did other tests 

observed. 

20.	 Interaction between hearing-impaired students and normal students 

was limited. 

21.	 Hearing-impaired children, generally speaking, are not socially 

accepted as members of the group by normal children. 

22.	 Hearing-impaired children, are happier and better adjusted if they 

have other hearing-impaired children to associate with. 

Parents of students in the oral department generally were very 

supportive of the education their children were receiving. Some were 

concerned about the dissension between the oral and total communication 

departments and felt the programs should be physically separated. 
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Parents of students in the total communication department 

generally were supportive of the education their children were receiving. 

Some recommended that hearing teachers were necessary for students in 

the elementary grades. 

Parents of students in the total communication department who had 

transferred from the oral department generally were less satisfied with 

the system of education. Some were concerned about the children being 

adequately prepared to earn a living. Several recommendations were made 

for curriculum improvement, including vocational emphasis for job 

preparation. 

The allegiance of parents seemed to be with the program their 

child was enrolled in. Many were critical of the staff of the State 

Board of Education, alleging they caused conflict between the two philoso

phies and recommended a stronger "oral" link to the Board. In general, 

they felt both programs should be continued. 

Parents recommended that additional effort be made to acquire 

qualified and devoted teachers. They also praised the present staff. 

There were some who recommended separate administration for the two pro

grams. There was almost a universal feeling that the program today is 

superior to the one available a few years ago. 

There was a growing feeling among the professional staff of the 

School that recommends a principal to head each department. Oralists 

recommended this based on the need for an oral environment and totalists 

recommended it primarily because they believe the present principal is not 

fully committed to the total communication philosophy. Many felt the 

duties were great enough to justify two principals. This led to the 
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recommendation of two separate facilities to house these programs. The 

professional staff emphasized the need to develop listening skills in both 

programs. They also saw a need for more aids and tutors. There were 

strong recommendations for programs for hearing-impaired children at the 

earliest age possible. Many of the teachers in the oral department were 

critical of the dormitory life in the residential school and recommended 

family living cottages and a foster placement program. 

There was almost unanimous agreement that school districts are not 

educating hearing-impaired children adequately and, in fact, cannot serve 

this function satisfactorily. 

Teachers from the total communication department recommended that 

oral teachers get acquainted and participate with members of the deaf 

community. Also, parents of deaf children were encouraged to get acquainted 

with parents of children who have gone through the programs at the School. 

The professional staff recommended more and better trained dormitory coun

selors and parents. They also recommended obtaining the latest up-to-date 

auditory equipment. 

The teachers in the total communication department recommended 

improved vocational programs at the School. They also recommended that all 

staff at the School who work directly with children learn to sign, so com

munication can exist between student and staff member. 

The staff members were critical of the dissension that exists 

between the two departments. 

Dr. Wallace T. Bruce, Director, Tuder-Maxon Oral School, recommended 

(1) identifying children who are "hard-of-hearing"(not by an audiogram, but 

rather by performance) and separate them from classes for the deaf. They 
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should be mainstreamed and considered as hearing persons with a handicap; 

and (2) separate out those children identified as multiple-handicapped and 

have them trained at some regional program set up to serve these children. 

Superintendent Richard G. Britt, California School for the Deaf, 

recommended one centralized administration for the entire program of educa

ting deaf children coming from the residential school. Within this organi

zation valid evaluations and continuing re-evaluations must be made of all 

children in all programs. Children must be transferred from one program 

to another when the evaluation indicates that the child is not making 

satisfactory progress. 

It was difficult to draw conclusions from the results of the survey 

administered to former students of the School in respect to the effective

ness of the oral as opposed to the total communication approach. The 

preponderance of the sample tended to be enrolled in the total communica

tion program for at least part of their education. 

In respect to the overall impressions and reactions of the people 

completing the form, it was quite apparent that this group was favorably 

disposed toward many aspects of the education they received. This was 

reflected both in the overall evaluation requested in item four (Did you 

like the program you were educated in?) as well as the profiles of respon

ses detailing specific likes and dislikes (factors which were liked uniformly 

outnumber factors which were disliked by a very wide margin). In particular, 

this group of respondents seemed very favorable toward the types of communi

cation practiced by teachers and students during their schooling experience. 

One possible area of concern in item four is the relatively high number 

of respondents saying they did not like the principal. 
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In respect to item five (I liked the vocational department because:) 

the high percentage of students that indicated they liked to work with 

their hands was very significant. This would seem especially noteworthy 

in light of a good deal of research, which suggests deaf students have an 

elevated aptitude on a variety of manual tasks. 

Item six (I liked these subjects best:) showed excellent response to 

basic skills subjects such as English and mathematics. Good responses 

were also noted in respect to the home economics offerings, wood working, 

and typing. Problem areas were relatively few, as noted in item seven (I 

did not like these subjects:), but where they existed they seemed to be 

in areas such as history and science where more negative responses were 

recorded than in other areas. 

Item eight (My social life at the school was happy and satisfactory 

because;) suggested that this group of respondents felt good about their 

communication capabilities, however they were brought about, and that 

feelings of confidence in communication and success in peer relations were 

extremely significant factors in the reaction of the group to their school 

experience. 

In respect to the group's reaction to teachers and administrators, 

the profile of responses was fairly positive. 

In respect to feelings of this group about the public schools, the 

portion of the respondents who attended public school indicated frequently 

they did have a hard time understanding teachers. 

Item seventeen (1 think we could improve the USD educational program in the 

following ways:) dealt with aspects of the academic department and, again, 

re-emphasized the positive attitude these respondents have toward total 
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communication. The results showed considerable emphasis concerning the 

desire to employ teachers who have excellent grasps of subject matter as 

a basic qualification. The early introduction of manual English was 

also a definite desire on the part of this group. 

There was a definite desire to obtain more education. 

There were several items in the survey which deal with quality of 

life issues such as reaction to present employment, reading habits and 

home ownership patterns. All of these suggested a relatively positive 

picture in terms of the way these people cope with a hearing society. 

When comparing graduates from the School prior to 1948 with those 

who have graduated within the last 17 years, the results showed a marked 

difference in feelings. Those that graduated prior to 1948 seemed to like 

school, understood teachers, and liked the administrators much better than 

those who graduated from 1960 to 1977. Whether feelings of dissatisfaction 

gradually change to satisfaction with the passage of time or there is a 

difference today is not known. However, these results need to be studied 

carefully by the professional staff which may indicate areas for change. 

The interpreters and counselors of the deaf made recommendations 

which, in general, followed those of the professional staff of the total 

communication department of the School. 

There is ample evidence that many students are not receiving a good 

education. This includes those being mainstreamed in the school districts 

and those under the auspices of the School for the Deaf. 


